
P a g e | 1 

 

© 2016 Mus ic  and the  Deaf  Reg is te red Char i ty  No:  1000025  

 

 

 

 

 

 

 

The Frequalise Report 

  A project by Music and the Deaf 

 

 

 

 

 

 

 

 

 



P a g e | 2 

 

© 2016 Mus ic  and the  Deaf  Reg is te red Char i ty  No:  1000025  

 

C O N T EN T S 

 

 

Introduction      2 

Report       2 

 

The Structure of Frequalise    4 

Choosing Music Technology    5 

Learning By Doing     6 

   Perspectives 

- Helen Lynch, Bradford PRISM Youth  12 

- Hazel McDonald    13 

- Mohsin Ahmed, Danny Chadwin  13 

Skills gained through Frequalise   15 

Future Frequalise      16 

 

  Conclusions 

- Outcomes     17 

- Frequalise Findings    18 

- Accessibility     19 

- Practicality     20 

- Musicality     20 

- Recommendations    21 

 

References      22 

 

 

 

 

 



P a g e | 3 

 

© 2016 Mus ic  and the  Deaf  Reg is te red Char i ty  No:  1000025  

Frequalise: A project exploring the use of music technology with 

deaf and hard of hearing children and young people (DHHCYP) 

November 2015 - November 2016 

ά²ƘŜƴ ƭƛǎǘŜƴƛƴƎ ƛǎ ƴƻǘ ŜƴƻǳƎƘέ 

An evaluation report by Ros Hawley 

 

Introduct ion 

Frequalise is a ground breaking project designed to enable deaf or hard of hearing children and young people 

(DHHCYP) explore the potential that technology offers in creating, performing and sharing music.  

Technology has had a profound impact on how music is produced and how young people engage with music. 

There is, however, a stark lack of understanding and expertise 

among educators as to how deaf people can engage with music 

technology, and the opportunities and challenges that this 

technology presents to those who are deaf or hard of hearing. 

Frequalise is the first in-depth project of its kind to explore how 

music making technology can be used to the greatest effect, 

both in schools and homes, around the country and further 

afield. 

Music and the Deaf (MatD) have joined with the University of 

Huddersfield to work with young people from across West 

Yorkshire to rigorously test a range of the latest music making 

apps and other software. The participants have explored how 

effective these technologies are in allowing them to compose 

and perform their music, and access and develop their own 

musical voice.  

We hope that the findings of the project will encourage a wider 
cultural change in attitude within and towards the deaf 
community, whilst improving the skills of the music education 
workforce in using technology to engage deaf and hard of 
hearing young people. 

 

Report 

Based in Halifax, UK, Music and the Deaf is a charity specialising in the development of music making 

opportunities for DHHCYP. Using the experiences of Chief Executive Officer Danny Lane, himself a deaf musician, 

as a starting point, MatD aim to enable deaf children and young people across the region to have access to high 

quality music making experiences that are sensitive to the challenges often faced by deaf people in accessing 

music making and music performance.  

Frequalise aimed to take this aspiration further through a project focusing on the use of music technology with 

DHHCYP. A concurrent aim was to assist in improving the music workforce's understanding of how to ensure 

A Frequalise session at Orangebox 
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best practice when using music technology with deaf and hard of hearing children and young people. Danny 

Lane explains from his own perspective as a deaf musician why the aim of exploring music technology with deaf 

and hard of hearing children and young people 

seemed to be an important next step:  

άώLΩƳ] Classically trained ς  but not comfortable with 

audio related technology...  for example, even using 

ƳŀŎƘƛƴŜǎ ŀǘ ƘƻƳŜΣ ōŜŎŀǳǎŜ ǘƘŜȅ ƳŀƪŜ ƴƻƛǎŜǎΗ  LΩƳ 

curious - when I started the project, how do I describe 

it, I think it was like all my frustrations built up inside 

me, technology takes over conversation, is so 

ingrained in life. I wanted my frustrations answered. I 

do use YouTube quite a lot instead of downloading 

music. Live or filmed music for me is more accessible 

ς I see more and more young people uploading their 

stuff but when I type (search) άdeaf musicέ ƛǘΩǎ Ƨǳst signed song - ǘƘŜ ǎŀƳŜΣ ǘƘŜ ǎŀƳŜΧΦ ǎƻ L ǘƘƻǳƎƘǘ ǿƘŜǊŜ ŀǊŜ 

the deaf people composing and performing music, why am I not seeing them?έ 

Funding from Youth Music enabled MatD to design a project that would allow the organisation to explore the 

efficacy of using available mainstream music technology with young participants to see if new opportunities 

could be created in engaging DHHCYP with the concept of making music. It would also test to see if the available 

resources on the market were engaging or suitable enough in their current design to be used effectively.    

 

The Structure of  Frequal ise 

Five music leaders were recruited to work alongside Danny Lane to form a team to deliver the project. These 

included both deaf and hearing young music leaders, with a range of skills and experience: specialist knowledge 

of music technology, experience of working with DHHCYP, experience of teaching music, and use of sign 

language as a first language. Although the skills presented by the team members varied between individuals, 

they were complementary, and all leaders were united by a shared interest in music making, and an interest in 

exploring music technology with DHHCYP. 

The project worked with 63 DHHCYP from the ages of 9 to 25 in 26 2-hour sessions in both youth groups and 

schools, covering the geographical areas of Bradford, Kirklees, Oldham and Calderdale Most of the participants 

accessed full day workshops in schools. The groups and respective numbers of participants were:  

- Bradford PRISM Youth Group (8 on average, 20 at a maximum, 30 including an audience) 

- Orangebox Halifax (5) 

- Hathershaw Technology College Oldham (15) 

- Trinity Academy Halifax (8) 

- Newsome High School (8)  

- Ryburn Valley High School (12) 

A programme of workshop activities was devised and then offered to a range of groups across the region, in 

consultation with professionals working regularly with DHHCYP, including youth workers, audiologists, teachers 

of the deaf, SEN (Special Educational Needs) co-ordinators in schools, music teachers working with DHHCYP in 

school and classroom support workers working closely with DHHCYP. The only group outside of education that 

had regular involvement in Frequalise was at PRISM where numbers varied between 8 and 20. The core group 

Danny Lane, CEO of Music and the Deaf 
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centred on 8 participants and grew each week. As part of this session, all the children who went to PRISM, plus 

parents and staff, watched Frequalise performances at the end of each workshop, meaning an average of 30 

were enjoying Frequalise either as participants or audiences. 

The project set three main outcomes: 

- To increase participants' skills and confidence to make music using digital technology.  
- To increase participants' composition and performance skills, and give them the confidence to share their 

music and new attitudes towards music-making with peers.  

- To provide direct experience to a team of professional and trainee music leaders of how best to engage 
deaf young people in music technology, sharing their learning with the wider workforce via a report and 
film.  

 

Project activity was structured into 3 phases: 

1. Exploration ς including weekly sessions in youth groups and full day workshops in schools leading to the 
uploading of compositions online and a mid-project evaluation session with the young people reflecting 
on their experiences. 

2. Development: Composing, Sharing and Performing ς continuation of weekly sessions and full day 
workshops leading to another session of uploading compositions online. 

3. Evaluation and Dissemination ς evaluation session with a focus group of young experts and music leaders 
and university trainees. 

Choosing Music  Technology  

In the early planning stages of Frequalise the team spent time exploring the potential for equipment and 
software that could be used in the workshop sessions.  They looked at what was easily available, and free to 

use ς the thinking being that this would offer more 
accessibility to participants and a likelihood that further 
exploration and use could easily be developed by 
individuals outside of the sessions. Initial preparation 
explored these free apps to see which ones resonated 
well with the students. It was decided early on that 
using smartphone apps was a good idea due to 
accessibility and, again, in the hope that students 
would continue making music at home. Later in the 
project, the focus moved on to exploring apps on iPads 
(including Garageband), although again this use was 
dependent on existing resources available to groups in 
their settings, and the age range within an individual 
group.  

Danny Chadwin, a Frequalise music leader explains:  

ά¢ƘŜ reason we started using the iPads later 
on is that the quality of software is 

usually of a higher standard in Apple over Android (although the range of software 
available on the iPads should certainly be explored more). Garageband alone offered a 
greater level of musical depth than any of the free apps on the Nexus 7. In the last 
session I did, we had access to the desktop version of Garageband which I was very keen 

Danny Chadwin, Frequalise leader 
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to use. It should be noted that in the Bradford sessions we did have access to a couple 
of Apple Macs but the average student age was very low so we didn't really use themΦέ 
  

A full list of technology and software used in Frequalise is listed here: 

- Nexus 7 Tablet - Software: EtherPad, Blip Synthesizer, Real Drum, Ethereal 
Dialpad, Arpio, Dmach, Moon Synth, Drum Kit, Plasma Sound, Sequencer, Drum Machine, Real Guitar 

- iPads - Software: Garageband 
- iPhone - Software: Bloom, Keezy  
- Macs (with generic MIDI keyboards) - Software: Garageband 
- Microphones: Shure C606, Shure SM58  
- Bradford: Pioneer DJ Mixer, KRK Rokit Speakers 

Learning By Doing:  observat ions made by the Frequal ise team 

It became clear very quickly that the team needed to be sensitive to a range of factors, not exclusively musical, 

affecting the engagement potential of DHHCYP.  Awareness of the range of levels of social and cultural exposure 

to music, alongside the navigation of any existing social and cultural infrastructures in order to reach potential 

participants, was important. The influence of these factors varied greatly from region to region.    

Frequalise session at Bradford PRISM Youth 
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Project structure: The team quickly found that they had to be flexible in their approach to session delivery and 

structure, whist being responsive to a wide range of social factors that may have affected DHHCYPΩǎ ability to 

engage with the project and with music making itself. Finding an appropriate accessible and recognisable 

identity for a music making project within the existing structure of social activities provided for DHHCYP was at 

times challenging. When attached to other non-music focused sessions it was not always clear to potential 

participants what Frequalise was; when delivered in a standalone session, opportunities to engage with the Deaf 

community and potential group members became less possible.   

In some areas the number of repeat participants fluctuated considerably and the session content had to be 

altered in order to cater for new visitors to the session arriving each week. Importantly, not all of the children 

and young people participating identified themselves being part of a deaf community, or a part of Deaf culture. 

The team tried a number of models in order to give as many DHHCYP exposure to the project: 

- Working with both regular and irregular attendees  
- Making links with established youth groups 

already running activities for DHHCYP 
- Forming new groups initiated and facilitated by 

educational staff during school time 
- Trialling after school clubs 
- Making links with remaining Deaf clubs  

Exposure to music making: The team had to remodel their 

session structure in order to accommodate access for 

DHHCYP whose existing exposure and conceptualisation of 

music making to date had been varied. This ranged from 

participants who played acoustic instruments and received 

input from a range of music agencies as a support to their 

musical learning, through to a number of children and 

young people whose exposure to music had been very 

limited; this in turn impacted on the confidence levels of 

participants, socially and musically.  

Creative content: In instances where pupil attendees 

changed each week, it became inappropriate to work 

developmentally from session to session with the aim of 

working towards a fixed end product (performance). This 

meant that a rethinking of original aims and ideas took 

place. For example, the team modified their aim for an end of project performance into a weekly challenge, 

such as a sharing of work created at the end of the workshop. This resulted in an expectation from participants, 

family and support staff that music created each week would be shared at the end of a session; this in turn 

strengthened the interest and engagement of family audience members.  

Frequalise participants experimenting with beatboxing 

ά!ǘ PRISM, a deaf youth club where deaf young people could be targeted, the project worked 

extremely well, compared to setting up an exclusively deaf focused community music group or after 

school club. However, other activities that were on offer at the Youth Club such as futsal and cooking 

were distracting at first. It took several weeks before music became recognised as an activity that 

ǿŀǎ ƴŀǘǳǊŀƭ ǘƻ ŜƴƎŀƎŜ ǿƛǘƘΦέ ς Danny Lane. 
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Parent and participant feedback: Collecting comments on post-it notes at the end of sessions was a quick and 

effective way to get succinct feedback directly after sessions, particularly where family members were invited 

as an audience to see examples of work created at the end of each week.  This gave the team an insight as to 

how the project was being received by both group members and their families.  It also boosted the confidence 

of music leaders, being ƴƻǘŜŘ ŀǎ ŀƴ άuplifting and valuableέ way to gauge the success of the sessions. At times 

in some of the school based sessions some of the participants seemed to be less interested in giving written or 

verbal feedback ς it was possible that this was because of individual confidence levels in using language, or in 

expressing thoughts and ideas in front of peers.  

Finding an appropriate level of engagement: An appropriate level of activity, partnered with assessing the best 

options for accessibility, needed careful thought by the team, particularly as group sizes, participants and 

individualised hearing needs varied from session to session. Noise levels could easily cause a conflict in focus 

and concentration for some participants. This had to be considered in order for the listening environment 

required by members of the groups due to their hearing needs to effectively provide full opportunity for 

frequency range, types of sound effects, rhythms and melodic content to be fully appreciated and understood. 

!ǎ ŜŀŎƘ ƛƴŘƛǾƛŘǳŀƭΩǎ listening needs could be different within the session, feedback from participants to music 

leaders and support staff as to what theȅ ŎƻǳƭŘ ŀƴŘ ŎƻǳƭŘƴΩǘ ƘŜŀǊ ŜŦŦŜŎǘƛǾŜƭȅ ǿŀǎ ŜǎǎŜƴǘƛŀƭ ƛƴ ƴǳǊǘǳǊƛƴƎ 

confidence, encouraging a willingness to participate and in gaining a deeper level of engagement with the music 

making processes on offer.  

Effectiveness of technology: The team had to adapt 

their choice of both music technology and workshop 

activity in order to successfully pitch session content 

at an appropriate engagement level for each group. 

Crucially, accessibility to music and sound had to be 

carefully considered, and done so with the feedback 

of the group themselves. For example, effective 

demonstration of the role of resonance, vibration, 

notation/visual support and specific musical 

concepts to be explored was essential in order for 

ideas to be clearly understood. Pacing of an activity 

also had to be considered in order for the group to 

be able to fully access an activity in order to then 

develop creative ideas with it.  Support from music 

leaders and staff was important here in addressing 

the differentiation of need apparent across the 

groups, whose hearing loss, confidence with music 

making, confidence with music technology and 

confidence in interacting with other DHHCYP was 

varied dependent on their personal experience to 

date. 

The range of hearing loss evident across the range of project groups provided creative challenges for the music 

leaders, who had to observe and consult closely with groups and individuals within the groups in order to make 

activities using technology accessible and meaningful. Gaining feedback when new activities or technologies 

were introduced became crucial, in order for the project team to gain an understanding of how particular 

sounds, frequencies and activities were being perceived and interpreted by each individual.  

Jenique Alman working with a Frequalise participant 

ά²ƛǘƘ ǘƘŜ Ǉƻǎǘ-it notes feedback, over time we could see that people were impressed with the aspect of team 

ǿƻǊƪΦέ  ς Frequalise leader. 
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Music leaders had to be aware of the fact that a 

DHHCYPΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǎƻǳƴŘΣ ŀƴŘ exposure to 

music, might be vastly different to theirs. For some 

students the tactile connection of being able to feel 

the vibration of sounds through additional speakers 

became important in order to connect in some way 

with the sound being made. In other instances, links 

to narratives or visual images assisted in developing 

compositional structures that could be explored in 

sound. For other students the type and quality of the 

sound being made by an app was important in being 

able to articulate preferences and nurture 

engagement.  

Observing ǇŀǊǘƛŎƛǇŀƴǘǎΩ interaction with the 

technology used in sessions helped the music 

leaders in learning about the effectiveness of the 

technology from the perspective of a young person 

with a hearing loss:   

 

 

 

 

 

 

 

  

Frequalise participants using iPads connected to a KRK speaker 

A Frequalise participant using tablets and speakers 

ά¢ƘŜ ǳǎŀƎŜ ƻŦ ǘƘŜ ǎǘǳŘƛƻΩǎ YwY ǎǇŜŀƪŜǊǎ ǿŀǎ ŀƴ ƛƴǘŜƎǊŀƭ ǇŀǊǘ ǘƻ ǘƘƛǎ ǿŜŜƪΩǎ ǎŜǎǎƛƻƴΣ ŀǎ ƛǘ ƘŜƭǇŜŘ 

profoundly deaf members of the group to also experience the sounds through feeling the vibrations ς 

ǘƘŜǎŜ ǎƘƻǳƭŘ ōŜ ǳǎŜŘ ŀƴȅ ǘƛƳŜ ŀǳŘƛƻ ƛǎ ōŜƛƴƎ ǇǊƻŘǳŎŜŘ ōȅ ǇƘƻƴŜǎκŀǇǇǎΦέ 

 

 

άL ŦŜƭǘ ǘƘŀǘ ǳǎƛƴƎ ǎŀƳǇƭŜǎ ŎǊŜŀǘŜŘ ǿƛǘƘ ȊƻƻƳ ǊŜŎorders was too complicated for the students as they had no 

ŎƻƴŎŜǇǘ ƻŦ ǎǘǊǳŎǘǳǊŜ ǘƻ ŎǊŜŀǘŜ ŀ ǎƻƴƎΦέ   

 ά{ƻƳŜ ǎǘǳŘŜƴǘǎ ŎƻƳƳŜƴǘŜŘ ǘƘŀǘ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ŦŜŜƭ ƳǳŎƘ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǎƻǳƴŘ ǿƘŜƴ ƳƻǾƛƴƎ ǘƘŜ ǇƘƻƴŜ 

with sfilter...[Later] students who seemed disinterested in the session at the beginning became more 

interested when the Etherpad app was demonstrated, and without being asked or offered wanted to try 

ƻǳǘ ǘƘŜ ŀǇǇǎΦέ 

 ά¢ƘŜ ƎǊƻǳǇ ŜȄǇƭƻǊŜŘ ǳǎƛƴƎ ǘƘŜ 9ǘƘŜǊǇŀŘ ƻƴ !ƴŘǊƻƛŘΦ ¢Ƙƛǎ 

app changes pitch and volume depending on where the 

screen is pressed. After Danny [Chadwin] had demoed and 

explained it the students then had a go at creating their 

own melodies using the app; when asked which app the 

students preferred [during the session] the majority said 

this one. One reason given was that it sounded more like a 

guitar ς it was more like an instrument than an abstract 

ǎƻǳƴŘƛƴƎ ǎŦƛƭǘŜǊ ŀǇǇΦέ 

 
ά²Ŝ placed a video on a projector and asked what 

ǎƻǳƴŘǎ ǘƘŜȅΩŘ ƛƳŀƎƛƴŜΣ i.e. ς heartbeats, running 

sounds, thunderΧ ǿŜ ǘƘŜƴ ǇƭŀȅŜŘ ǘƘŜ ǾƛŘŜƻ ŀƴŘ 

ǇǊŀŎǘƛŎŜŘ ƭƛǾŜ ǎƻǳƴŘǎ ƘŀǇǇŜƴƛƴƎ ǿƛǘƘ ǘƘŜ ǾƛŘŜƻΧ ǘƘŜ 

session went amazingly well.έ 
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 ς all quotes from Frequalise leaders  

Engaging with DHHCYP from a range of age 

groups:  The team found that they had to think 

carefully about how they engaged DHHCYP 

from different age groups. Whilst this is also a 

consideration when working with hearing 

children, the focus of deafness added an 

additional complexity in that it raised questions 

for the team and professionals relating 

specifically to how a ŎƘƛƭŘΩǎ previous exposure 

and relationship to sound and music making 

impacted on their openness and confidence to 

engage.  In Bradford at PRISM, it was evident 

that the younger children sustained interest, 

but with the older children it was more 

difficult.   

The team noted that the older participants may have been put off by the association created with younger 

participants and in succumbing to the effects of peer pressure. 

 

A Frequalise session at Newsome High School 

ά{ǘǳŘŜƴǘǎ ŜƴƧƻȅŜŘ ǳǎƛƴƎ ǘƘŜ {ƳŀǊǘCŀǳǎǘǎ ŦƛƭǘŜǊ ŀǇǇΣ ǿƘŜƴ ŀǎƪŜŘ ŀŦǘŜǊǿŀǊŘǎ ǘƘŜȅ ǊŜǎǇƻƴŘŜŘ Ǉƻǎƛǘively to it, they 

ǎŀƛŘ ǘƘŀǘ ŜǾŜƴ ƛŦ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ƘŜŀǊ ƛǘ ǘƘŜȅ ŎƻǳƭŘ ŦŜŜƭ ǘƘŜ ǇǳƭǎŜǎ ǘƘǊƻǳƎƘ ǘƘŜ ǎǇŜŀƪŜǊǎΦέ  

 
άLƴ ǘƘƛǎ ǎŜǎǎƛƻƴ ǿŜ ǊŜŎŀǇǇŜŘ ǘƘŜ ƘƻǊǊƻǊ ǎŜǎǎƛƻƴΦ ²Ŝ ōǊƻǳƎƘǘ ƛƴ ƛƴǎǘǊǳƳŜƴǘǎ ŀƴŘ ǘƘŜ L-pad and taught the new 

people what they had to do. We practiced with the cymbals, thunder maker and ethereal app on the iPad. After 

a few practises we brought in the parents and performed for them. The performance went well and it is really 

ƛƳǇǊŜǎǎƛǾŜ ǘƻ ǎŜŜ ǘƘŜ ǇǊƻƎǊŜǎǎ ƳŀŘŜ ǿƛǘƘ ǘƘŜ ǊŜƎǳƭŀǊ ǇŀǊǘƛŎƛǇŀƴǘǎΦέ 

 
άL ŘƛŘƴϥǘ ŀƴǘƛŎƛǇŀǘŜ ǳǎƛƴƎ ǘƘŜ ƳƛŎǊƻǇƘƻƴŜǎ ŦƻǊ ƳƻǊŜ ǘƘŀƴ ǿŀǊƳ ǳǇ ŜȄŜǊŎƛǎŜǎ ōǳǘ ǘƘŜ ǊŜǎǇƻƴǎŜ ǿŀǎ ǎƻ 

positive that we incorporated them into the ǎŜǎǎƛƻƴǎ ƳƻǊŜΦέ 

 
άhƴŜ ǎǘǳŘŜƴǘ ƛƴ ǘƘŜ .ǊŀŘŦƻǊŘ session was advanced enough to do live sound FX on the DJ mixing board which we 
ƻǊƛƎƛƴŀƭƭȅ ƻƴƭȅ ǳǎŜŘ ǘƻ ƳƻƴƛǘƻǊ ǘƘŜ ǾƻƭǳƳŜ ƭŜǾŜƭǎ ŘǳǊƛƴƎ ǘƘŜ ǿƻǊƪǎƘƻǇΦέ 

 ά²Ŝ ŘƛŘ ŀƴ ŜȄǇŜǊƛƳŜƴǘ ǘƻ ǎŜŜ ƛŦ ŀ ǾƛōǊŀǘƛƻƴ ŘŜǾƛŎŜ ǇǊƻǾƛŘŜŘ ŀŎŎŜǎǎ ǘƻ ǎƻǳƴŘ ǇǊƻŘǳŎŜŘ ƻƴ ŀŎƻǳǎǘƛŎ ƛƴǎtruments 

and the iPad. All the children and staff were very surprised at tactile output that they received but it did not show 

the differences in pitch, and the sound quality of different acoustic instruments that were played, and the key 

signatures used and the change of timbre that we created. The device simply produced an alert when a sound 

ǿŀǎ ƳŀŘŜΦ ¢ƘŜǊŜ ŀǊŜ ƴƻ ŘŜǾƛŎŜǎ ǘƘŀǘ ǿŜ ƪƴƻǿ ƻŦ ǘƘŀǘ Ŏŀƴ ǊŜǇǊŜǎŜƴǘ ǎƻǳƴŘǎ ǿƛǘƘ ǎǳŎƘ ŎƭŀǊƛǘȅΦ LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ 

we do not assume that vibration alone is the solution to accessing music, as we do not know of any technology 

ǘƘŀǘ Ŏŀƴ ǘǊǳƭȅ ǊŜǇǊŜǎŜƴǘ ǎƻǳƴŘ ǘƘǊƻǳƎƘ ǾƛōǊŀǘƛƻƴΦέ  

 

ά¢ƘŜ ŘŜŀŦ ǇƻǇǳƭŀǘƛƻƴ ƛǎ ŀ ƳƛƴƻǊƛǘȅ ƎǊƻǳǇ ǿƛǘƘƛƴ ǎƻŎƛŜǘȅ ŀƴŘ ŘŜŀŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀǊŜ 

therefore dispersed and sometimes isolated from other DHHCYP. More than 75% of deaf children 

and young people are now integrated in mainstream schools and are most likely not to be part of a 

ŘŜŀŦ ŎƻƳƳǳƴƛǘȅ ƻǊ ŎǳƭǘǳǊŜΦέ  ς Danny Lane. 
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The Frequalise participants at Bradford Prism Youth 

Collecting feedback from staff: Careful planning around the accessibility of both activity and equipment had to 

be undertaken due to the specific nature of working with groups of DHHCYP presenting with a differentiation in 

levels of hearing. The team relied on feedback from educational staff to comment on the existing school 

provision offered to DHHCYP, and on the activities they were being offered as part of the project, to assisting 

with their planning and preparation. This communication demonstrated the importance for those supporting 

DHHCYP in understanding how a DHHCYP may need to access music making in order to get the most from the 

experience. Feedback collected from school staff demonstrates:   

ς music teacher feedback 

άhŦǘŜƴ Ƴȅ ƪƛŘǎ ŘƻƴΩǘ ŀŎŎŜǎǎ ƳǳǎƛŎ ƭŜǎǎƻƴǎ ώƛƴ ǎŎƘƻƻƭϐ ǎƻ ǘƘƛǎ ǎŜǎǎƛƻƴ ƛǎ ǳǎŜŦǳƭΦ ¢ƘŜȅ ǎǘǊǳƎƎƭŜ ƛƴ ƳŀƛƴǎǘǊŜŀm group 

ǎŜǎǎƛƻƴǎ ǎƻ ƻŦǘŜƴ ŎƻƳŜ ƻǳǘ ōŜŎŀǳǎŜ ǘƘŜǊŜΩǎ ƴƻ ōŜƴŜŦƛǘΦ ¢ƘŜǊŜ is a benefit to them accessing this ς ƛǘΩǎ ŀ ǎƳŀƭƭŜǊ 

ƎǊƻǳǇΣ ōŜǘǘŜǊ ŜǉǳƛǇƳŜƴǘΣ ōŜǘǘŜǊ ŀŎŎŜǎǎΦέ 

 
άώƛƴ ǎŎƘƻƻƭϐ ōƛƎ ƎǊƻǳǇǎ ŀǊŜ ŘƛŦŦƛŎǳƭǘ ŦƻǊ ƘŀǊŘ ƻŦ ƘŜŀǊƛƴƎ ŎƘƛƭŘǊŜƴΦ ¢ƘŜ ƘƛƎƘ ǇƛǘŎƘ ƻŦ ǘƘŜ ǎǘŜŜƭ Ǉŀƴǎ ƘǳǊǘ DΩǎ ŜŀǊǎΦ 

{Ƴŀƭƭ ƎǊƻǳǇǎ ŜƴŀōƭŜ ȅƻǳƴƎŜǊ IL όƘŀǊŘ ƻŦ ƘŜŀǊƛƴƎύ ŎƘƛƭŘǊŜƴ ǘƻ Ǝŀƛƴ ǎǳǇǇƻǊǘ ŀƴŘ ǊƻƭŜ ƳƻŘŜƭǎ ƛƴ ƻƭŘŜǊ IL ǇŜŜǊǎΦέ 

 
ά{ƻƳŜǘƛƳŜǎ ƛǘ Ǝƻǘ ǾŜǊȅ ƴƻƛǎȅ ǿƛǘƘ н ƎǊƻǳǇǎ ǇǊŀŎǘƛǎƛƴƎ ŀǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΦ {ƻƳŜ students have radio systems that 

will plug into the headphone socket on the iPad or keyboards. We needed to have been prepared and brought 

ŀƭƻƴƎ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ŜǉǳƛǇƳŜƴǘΦέ 

 ά{ǘǳŘŜƴǘǎ took it in turns to make a rap and used the microphone to make beatbox sounds. Some of the 

ǇǊƻŦƻǳƴŘƭȅ ŘŜŀŦ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƴŜǾŜǊ ōŜŦƻǊŜ ǇǊƻŘǳŎŜŘ ǎǳŎƘ ŎƻƴŦƛŘŜƴǘ ǾƻŎŀƭ ǎƻǳƴŘǎΦέ  
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4.  A Profess ional  Perspect ive:  Helen Lynch,  Youth Leader 

Helen Lynch, Youth Leader at PRISM Youth Group in Bradford, offered insights into the experiences of 

participants of Frequalise. PRISM work with a wide age range of DHHCYP, from 8-18 years.  

At PRISM, the younger age range of the youth group benefitted most from being involved. She observed that 

ǘƘŜ ƻƭŘŜǊ ƳŜƳōŜǊǎ ǿŜǊŜƴΩǘ ŀǎ ǿƛƭƭƛƴƎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜΣ ŀƴŘ ǿŜǊŜ ƭƻǎǘ ŦǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘΣ ŘǳŜ ǘƻ ǘƘŜ 

venue used for sessions, which made older youth group members felt too removed from other youth group 

activities, which she found disappointing. The session also competed with futsal, which had been a regular 

favourite of the older boys, and having the Frequalise session at the same time as this became a conflict for 

them. She continues: 

Helen gives an example of why in her experience, the achievements of the group were so important: 

ά¢ƘŜ ōŜŀǘǎ ŀƴŘ ǊƘȅǘƘƳ ƎŀƳŜǎ ǿŜǊŜ ōǊŀƴŘ ƴŜǿ ŦƻǊ ǘƘŜƳΣ ŀǘ ŦƛǊǎǘ ǘƘŜȅ ŎƻǳƭŘƴΩǘ Řƻ ƛǘΣ ǘƘŜȅ 

were foreign to them. As a hearing person in a hearing world these [activities] are very 

ƴƻǊƳŀƭΦ tŀǊŜƴǘǎ ǘƘƛƴƪΣ Ψaȅ ŎƘƛƭŘ ƛs deafΣ ǘƘŜȅ ǿƻǳƭŘƴΩǘ Řƻ ǘƘŀǘ ώƳŀƪŜ ƳǳǎƛŎϐΩΣ ŀƴŘ ƛƴ ǘƘŜ 

ǎŎƘƻƻƭ ŎƻƴǘŜȄǘΣ ƛǘ Ŏŀƴ ōŜ ǘƘŜ ǎŀƳŜΦέ   

For many of the participants, accessing acoustic musical instruments can be a barrier to participation. For her, 

the Frequalise focus on music technology helped to change perspectives about what music making could be: 

Helen makes the point that in the move from primary to secondary education, the opportunity for DHHCYP to 

build musical skill gets lost. She gives an example of two participants of Frequalise who had started to learn to 

play instruments at primary school, coinciding with attending Frequalise sessions. With the start of secondary 

school, these instruments have not made the transition to the new school with them and they do not have 

access to them anymore.   

 

 

 

 

 

 

ά¢ƘŜ ȅƻǳƴƎŜǊ ƻƴŜǎΣ ƘƻǿŜǾŜǊ ŀōǎƻƭǳǘŜƭȅ ƭƻǾŜŘ ƛǘΦ 5ŀƴƴȅ ό[ŀƴŜύ was so outgoing, this gave the kids confidence to 

do things ς such as the final performance. It was quite emotional to see the young group of 8-11-year-olds 

performing in front of the whole youth club plus parents ς to see they had the confidence to go out and do it; to 

see them making music, not from musical instruments but from other things ς ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ǘƻ ƘŀǾŜ ŀ Ǉƛŀƴƻ 

ƻǊ ƎǳƛǘŀǊ ǘƻ ƳŀƪŜ ƳǳǎƛŎΦέ 

 

άLǘ ǿŀǎ ƎǊŜŀǘ ŦƻǊ ǘƘŜ ƎǊƻǳǇ ǘƻ ǎŜŜ ǘƘŀǘ ƳǳǎƛŎ ƛǎƴΩǘ Ƨǳǎǘ ŀƭƭ ƳǳǎƛŎŀƭ ƛƴǎǘǊǳƳŜƴǘǎΦ ¦ǎƛƴƎ ŀǇǇǎ ŀƴŘ ǘŀōƭŜǘǎ ƛǎ ƳŀȅōŜ 

easier for them to access and use to make rhythm, sound and music. The profoundly deaf used speakers [to 

access vibration], and enjoyed the fact that people came to see them. Confidence rubs off ς to perform makes 

it ok to behave in an outgoing way, [they] can lack confidence because of their hearing impairment. Because 

ǘƘŜȅ ŀǊŜ ƛƴ ƳŀƛƴǎǘǊŜŀƳ ǘƘŜȅ Ŏŀƴ ŦŜŜƭ ƭŜǎǎ ŎƻƴŦƛŘŜƴǘΣ ōŜŎŀǳǎŜ ǘƘŜȅ Ƴƛǎǎ ǘƘƛƴƎǎΦ Lƴ 5ŜŀŦ ǎŎƘƻƻƭΣ ƛǘΩǎ ƳƻǊŜ Ψŀƭƭ 

ǘƻƎŜǘƘŜǊΩ ς Deaf people as role models ς ǘƘƛǎ Ƙŀǎ ōŜŜƴ ƭƻǎǘΦ 5ŜŀŦ ǊƻƭŜ ƳƻŘŜƭǎ ŀǊŜ ƴƻǘ ŀǎ Ŝŀǎƛƭȅ ŀǾŀƛƭŀōƭŜΦέ 

 

ά.ŜƛƴƎ ƛƴ ƳŀƛƴǎǘǊŜŀƳ ƛǎ ŀƴ ƛǎǎǳŜ ƘŜǊŜ ς ƛǘΩǎ Ƨǳǎǘ ǇǊŜǎǳƳŜŘ ǘƘŜȅ ǿƻƴΩǘ ōŜ 

ŘƻƛƴƎ ƳǳǎƛŎ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ ŘŜŀŦΦ LǘΩǎ ƴƻǘ ŀƭǿŀȅǎ ǘƘŜ ǘŜŀŎƘŜǊ ƻŦ ǘƘŜ ŘŜŀŦ 

who makes the decisions about accessing music in the curriculum. Decisions 

get made FOR the children, as music is not seen as relevant to deaf children. 

Specialist input is important, to advocate for development ς for a child 

ƘŀǾƛƴƎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀŎŎŜǎǎ ƳǳǎƛŎΦέ 
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Mohsin Ahmed testing music technology at Orangebox 

5. A Music  Teacher Perspect ive: Hazel McDonald,  music teacher, 

Tr in i ty  Academy, Hal i fax 

Hazel acknowledges that there are important considerations when teaching music to mixed hearing and hard 

of hearing groups. She states that large groups can be difficult for hard of hearing children, and that individuals 

may show sensitivity to pitch and volume levels. Hazel will adapt her teaching in order to accommodate hard of 

hearing pupils, reducing group size and volume levels as required. She also highlights the value in bringing 

together pupils from across the school, or from other schools to work together:  

 

6 .  Music  Leader Perspect ives:  Mohsin Ahmed and Danny Chadwin 

Two of the Frequalise music leaders were interviewed as part of 

the evaluation. 

Mohsin, a Deaf music leader, has had a long standing relationship 

with MatD, and has developed his skills in music making and 

workshop leading as a direct result of his exposure to MatD 

projects.  

Mohsin wanted to be involved in the project because of his 

previous experiences working with Danny Lane, who he described 

as a role model for his musical development. He wanted to come 

back to inspire other young deaf children and young people. 

Mohsin had άquite a lot experience of workshops but music tech 

completely new; music ς yes, but acoustic ς physical, not 

technology.έ 

 

Frequalise Session at Trinity Academy 

ά! ǎƳŀƭƭŜǊ ƎǊƻǳǇ ŜƴŀōƭŜǎ ƘŀǊŘ 

of hearing children to gain 

support and access to role 

models of other hard of 

ƘŜŀǊƛƴƎ ǇŜŜǊǎΦ tǳǇƛƭǎ ŘƻƴΩǘ ƎŜǘ 

chance to work between 

schools. In teaching, music 

overall needs continuity. The 

benefit of meeting other hard 

ƻŦ ƘŜŀǊƛƴƎ ǇǳǇƛƭǎ ƛǎ ǘƘŀǘ ǘƘŜȅΩǊŜ 

not on their own. School is so 

ōƛƎΣ ǎƻ ƛǘΩǎ ƘŀǊŘ ǘƻ ƪƴƻǿ ǿƘƻ 

else is hard of hearing ς some 

pupils like to keep it concealed. 

With music, anyone has 

ŀŎŎŜǎǎΦέ 

 


